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1b:  Demonstrating Knowledge of Students 
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}  Understand the elements of 1b 
}  Distinguish the difference in Levels of 

Performance 
}  Review examples of 1b behavior 
}  Identify my level of performance on 1b 
}  Incorporate strategies to improve my level of 

performance in 1b 
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}  Teachers	  don't	  teach	  content	  in	  the	  abstract;	  they	  teach	  
it	  to	  students.	  	  

	  

}  In	  order	  to	  ensure	  student	  learning,	  teachers	  must	  
know	  not	  only	  their	  content	  and	  its	  related	  pedagogy	  
but	  also	  the	  students	  to	  whom	  they	  wish	  to	  teach	  that	  
content.	  	  

	  

}  In	  ensuring	  student	  learning,	  teachers	  must	  appreciate	  
what	  recent	  research	  in	  cogni<ve	  psychology	  has	  
confirmed.	  	  
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}  Students	  learn	  through	  ac<ve	  intellectual	  engagement	  
with	  content.	  

	  

}  There	  are	  pa@erns	  in	  cogni<ve,	  social,	  and	  emo<onal	  
developmental	  stages	  typical	  of	  different	  age	  groups.	  

	  

}  Students	  learn	  in	  their	  individual	  ways	  and	  may	  have	  
gaps	  or	  misconcep<ons	  that	  the	  teacher	  needs	  to	  
uncover	  in	  order	  to	  plan	  appropriate	  learning	  
ac<vi<es.	  
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}  Students	  have	  lives	  beyond	  school—athle<c	  and	  
musical	  pursuits,	  ac<vi<es	  in	  their	  neighborhoods,	  and	  
family	  and	  cultural	  tradi<ons.	  	  

	  

}  Students	  whose	  first	  language	  is	  not	  English	  or	  with	  
other	  special	  needs,	  must	  be	  considered	  when	  
teachers	  plan	  lessons	  and	  iden<fy	  resources	  to	  ensure	  
that	  all	  students	  will	  be	  able	  to	  learn.	  
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‣  Knowledge	  of	  child	  and	  adolescent	  development	  
	  

	  	  	  	   	   	  Children	  learn	  differently	  at	  different	  stages	  of	  their	  lives.	  
	  
	  

‣  Knowledge	  of	  the	  learning	  process	  	  
	  

	  	   	   	  Learning	  requires	  ac<ve	  intellectual	  engagement.	  
	  

	  

‣  Knowledge	  of	  students'	  skills,	  knowledge,	  and	  
language	  proficiency	  

	  

	  What	  students	  are	  able	  to	  learn	  at	  any	  given	  <me	  is	  influenced	  
	  by	  their	  level	  of	  knowledge	  and	  skill.	  

 
 

6 



Revised 5/29/2013 Revised 5/29/2013 

}  Knowledge	  of	  students'	  interests	  and	  cultural	  
heritage	  

	  

	  Children's	  backgrounds	  influence	  their	  learning.	  
	  
}  Knowledge	  of	  students'	  special	  needs	  
	  

	  	  	  	  	   	  Children	  do	  not	  all	  develop	  in	  a	  typical	  fashion.  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}  Formal	  and	  informal	  informa<on	  about	  students	  gathered	  by	  
the	  teacher	  for	  use	  in	  planning	  instruc<on	  

	  
}  Student	  interests	  and	  needs	  learned	  by	  the	  teacher	  for	  use	  in	  
planning	  

	  
}  Teacher	  par<cipa<on	  in	  community	  cultural	  events	  
	  
}  Teacher-‐designed	  opportuni<es	  for	  families	  to	  share	  their	  
heritages	  

	  

	  
}  Database	  of	  students	  with	  special	  needs	  
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}  The	  teacher	  has	  extension	  ac<vi<es	  planned	  for	  the	  
lesson.	  

	  	  	  Relevant	  
}  The	  math	  teacher	  specifies	  the	  academic	  language	  she	  
is	  introducing	  and	  how	  she	  plans	  to	  help	  students	  
define	  and	  understand	  this	  language.	  

	  	  	  Relevant	  
}  The	  teacher	  a@ends	  the	  soccer	  games	  aOer	  school	  
because	  many	  of	  the	  students	  in	  his	  classroom	  play	  on	  
the	  team.	  

	  	  	  Relevant	  

9 



Revised 5/29/2013 Revised 5/29/2013 

}  You	  will	  read	  four	  classroom	  observa<on	  
	  descrip<ons.	  	  
	  
}  AOer	  each	  of	  the	  four	  descrip<ons,	  jot	  down	  on	  a	  
post-‐it	  what	  performance	  level	  you	  would	  assign	  it	  
and	  why.	  

	  
}  AOer	  all	  four,	  compare	  with	  your	  table	  and	  discuss	  
specific	  reasons	  why	  you	  rated	  it	  as	  you	  did.	  
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A.	  The	  teacher	  understands	  the	  ac<ve	  nature	  of	  student	  	  	  	  	  	  	  
learning	  and	  acquires	  informa<on	  about	  levels	  of	  
development	  for	  individual	  students.	  

	  	  
	  	  	  	  	  The	  teacher	  also	  systema<cally	  acquires	  knowledge	  
	  	  	  	  	  from	  several	  sources	  about	  individual	  students’	  
	  	  	  	  	  varied	  approaches	  to	  learning,	  knowledge	  and	  skills,	  
	  	  	  	  	  special	  needs,	  and	  interests	  and	  cultural	  heritages.	  

 
Teachers Read Scenarios at Tables  
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B.	  The	  teacher	  displays	  minimal	  understanding	  of	  how	  	  	  	  
students	  learn—and	  li@le	  knowledge	  of	  their	  varied	  
approaches	  to	  learning,	  knowledge	  and	  skills,	  special	  
needs,	  and	  interests	  and	  cultural	  heritages—and	  does	  
not	  indicate	  that	  such	  knowledge	  is	  valuable. 
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C.	  The	  teacher	  displays	  generally	  accurate	  knowledge	  of	  
how	  students	  learn	  and	  of	  their	  varied	  approaches	  to	  
learning,	  knowledge	  and	  skills,	  special	  needs,	  and	  
interests	  and	  cultural	  heritages,	  yet	  may	  apply	  this	  
knowledge	  not	  to	  individual	  students	  but	  to	  the	  class	  
as	  a	  whole.	  

13 



Revised 5/29/2013 Revised 5/29/2013 

D.	  The	  teacher	  understands	  the	  ac<ve	  nature	  of	  student	  
learning	  and	  a@ains	  informa<on	  about	  levels	  of	  
development	  for	  groups	  of	  students.	  	  

	  
	  The	  teacher	  also	  purposefully	  acquires	  knowledge	  
from	  several	  sources	  about	  groups	  of	  students'	  varied	  
approaches	  to	  learning,	  knowledge	  and	  skills,	  special	  
needs,	  and	  interests	  and	  cultural	  heritages.	  
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}  A.   Distinguished (Level 4) 
}  B.   Unsatisfactory (Level 1) 
}  C.   Basic (Level 2) 
}  D.   Proficient (Level 3) 
 

Any surprises? 
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}  The	  teacher	  knows,	  for	  groups	  of	  students,	  their	  levels	  of	  
cogni<ve	  development.	  

}  The	  teacher	  is	  aware	  of	  different	  cultural	  groups	  in	  the	  class.	  	  
}  The	  teacher	  has	  a	  good	  idea	  of	  the	  range	  of	  interests	  of	  
students	  in	  the	  class.	  	  

}  The	  teacher	  has	  iden<fied	  "high,"	  "medium,"	  and	  "low"	  
groups	  of	  students	  within	  the	  class.	  

}  The	  teacher	  is	  well	  informed	  about	  students'	  cultural	  
heritages	  and	  incorporates	  this	  knowledge	  in	  lesson	  planning.	  

}  The	  teacher	  is	  aware	  of	  the	  special	  needs	  represented	  by	  
students	  in	  the	  class.	  	  
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}  The	  teacher	  cites	  developmental	  theory	  but	  does	  not	  seek	  to	  
integrate	  it	  into	  lesson	  planning.	  

}  The	  teacher	  is	  aware	  of	  the	  different	  ability	  levels	  in	  the	  class	  
but	  tends	  to	  teach	  to	  the	  "whole	  group."	  

}  The	  teacher	  recognizes	  that	  students	  have	  different	  interests	  
and	  cultural	  backgrounds	  but	  rarely	  draws	  on	  their	  
contribu<ons	  or	  differen<ates	  materials	  to	  accommodate	  
those	  differences.	  	  

}  The	  teacher	  is	  aware	  of	  medical	  issues	  and	  learning	  
disabili<es	  with	  some	  students	  but	  does	  not	  seek	  to	  
understand	  the	  implica<ons	  of	  that	  knowledge.	  	      
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}  The	  teacher	  does	  not	  understand	  child	  development	  
characteris<cs	  and	  has	  unrealis<c	  expecta<ons	  for	  
students.	  	  

}  The	  teacher	  does	  not	  try	  to	  ascertain	  varied	  ability	  
levels	  among	  students	  in	  the	  class.	  	  

}  The	  teacher	  is	  not	  aware	  of	  students'	  interests	  or	  
cultural	  heritages.	  	  

}  The	  teacher	  takes	  no	  responsibility	  to	  learn	  about	  
students'	  medical	  or	  learning	  disabili<es.	  
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In	  addi<on	  to	  the	  characteris<cs	  of	  a	  level	  of	  
performance	  3,	  
	  

}  The	  teacher	  uses	  ongoing	  methods	  to	  assess	  students'	  
skill	  levels	  and	  designs	  instruc<on	  accordingly.	  

}  The	  teacher	  seeks	  out	  informa<on	  from	  all	  students	  
about	  their	  cultural	  heritages.	  	  

}  The	  teacher	  maintain	  a	  system	  of	  updated	  student	  
records	  and	  incorporates	  medical	  and/or	  learning	  
needs	  into	  lesson	  plans.	       
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}  The	  teacher	  plans	  his	  lesson	  with	  three	  different	  follow-‐up	  
ac<vi<es,	  designed	  to	  meet	  the	  varied	  ability	  levels	  of	  his	  
students.	  

}  The	  teacher	  plans	  to	  provide	  mul<ple	  project	  op<ons;	  each	  
student	  will	  select	  the	  project	  that	  best	  meets	  his	  or	  her	  
individual	  approach	  to	  learning.	  

}  The	  teacher	  encourages	  students	  to	  be	  aware	  of	  their	  
individual	  reading	  levels	  and	  make	  independent	  reading	  
choices	  that	  will	  be	  challenging	  but	  not	  too	  difficult.	  

}  The	  teacher	  a@ends	  the	  local	  Mexican	  heritage	  day,	  mee<ng	  
several	  of	  his	  students'	  extended	  family	  members.	  

}  The	  teacher	  regularly	  creates	  adapted	  assessment	  materials	  
for	  several	  students	  with	  learning	  disabili<es.	  

Everyone double-check the remaining answers.   
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}  The	  teacher	  creates	  an	  assessment	  of	  students'	  levels	  of	  cogni<ve	  development.	  
	  

}  The	  teacher	  examines	  previous	  years'	  cumula<ve	  folders	  to	  ascertain	  the	  
proficiency	  levels	  of	  groups	  of	  students	  in	  the	  class.	  

	  

}  The	  teacher	  administers	  a	  student	  interest	  survey	  at	  the	  beginning	  of	  the	  school	  
year.	  

	  

}  The	  teacher	  plans	  ac<vi<es	  using	  his	  knowledge	  of	  students'	  interests.	  
	  

}  The	  teacher	  knows	  that	  five	  of	  her	  students	  are	  in	  the	  Garden	  Club;	  she	  plans	  to	  
have	  them	  discuss	  hor<culture	  as	  part	  of	  the	  next	  biology	  lesson.	  

	  

}  The	  teacher	  realizes	  that	  not	  all	  of	  his	  students	  are	  Chris<an,	  and	  so	  he	  plans	  to	  
read	  a	  Hanukkah	  story	  in	  December.	  

	  

}  The	  teacher	  plans	  to	  ask	  her	  Spanish-‐speaking	  students	  to	  discuss	  their	  ancestry	  
	   	  	  	  	  	  as	  part	  of	  their	  social	  studies	  unit	  on	  South	  America.	  
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}  The	  teacher's	  lesson	  plan	  has	  the	  same	  assignment	  for	  
the	  en<re	  class	  in	  spite	  of	  the	  fact	  that	  one	  ac<vity	  is	  
beyond	  the	  reach	  of	  some	  students.	  

}  In	  the	  unit	  on	  Mexico,	  the	  teacher	  has	  not	  
incorporated	  perspec<ves	  from	  the	  three	  Mexican-‐
American	  children	  in	  the	  class.	  

}  Lesson	  plans	  make	  only	  peripheral	  reference	  to	  
students'	  interests.	  

}  The	  teacher	  knows	  that	  some	  of	  her	  students	  have	  
IEPs,	  but	  they're	  so	  long	  that	  she	  hasn't	  read	  them	  yet.	  
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}  The	  lesson	  plan	  includes	  a	  teacher	  presenta<on	  for	  an	  
en<re	  30-‐minute	  period	  to	  a	  group	  of	  7-‐year-‐olds.	  

	  

}  The	  teacher	  plans	  to	  give	  her	  ELL	  students	  the	  same	  
wri<ng	  assignment	  she	  gives	  the	  rest	  of	  the	  class.	  	  

	  

}  The	  teacher	  plans	  to	  teach	  his	  class	  Christmas	  carols,	  
despite	  the	  fact	  that	  he	  has	  four	  religions	  represented	  
among	  his	  students.	  
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Our performance goal is to 
LIVE in 3… 
 
And vacation in 4. 
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As	  you	  develop	  your	  lesson	  plans	  and	  unit	  plans,	  consider	  the	  
following	  aspects.	  How	  does	  your	  plan…	  	  	  
	  

}  differen<ate	  instruc<on	  in	  order	  to	  support	  all	  students?	  
}  iden<fy	  how	  students	  will	  be	  grouped	  and	  the	  reasons	  for	  the	  
groups?	  

}  iden<fy	  students	  or	  groups	  of	  students	  who	  might	  need	  
addi<onal	  support	  or	  enrichment,	  and	  how	  the	  lesson/unit	  
will	  provide	  this?	  

}  integrate	  students'	  interests	  and/or	  cultural	  backgrounds?	  
}  support	  the	  needs	  of	  English	  language	  learners,	  if	  
appropriate?	  (For	  example,	  do	  you	  introduce	  academic	  
language	  and	  define	  it	  for	  students?)	  

}  support	  children	  with	  special	  needs?	  
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As	  you	  create	  records	  of	  the	  needs	  of	  individual	  students,	  
consider	  the	  following	  aspects:	  
	  
}  Do	  your	  records	  keep	  track	  of	  par<cular	  needs	  and	  
interests	  of	  individual	  students	  in	  the	  classroom?	  

	  
}  How	  do	  you	  keep	  these	  records	  updated	  and	  accurate?	  Do	  
you	  have	  a	  schedule	  for	  regular	  maintenance?	  

	  	  
(Note:	  Teachers'	  record-‐keeping	  efforts	  for	  instruc<onal	  and	  
non-‐instruc<onal	  events	  are	  also	  addressed	  in	  component	  
4b:	  Maintaining	  Accurate	  Records.)	  
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}  At	  the	  beginning	  of	  the	  year,	  how	  do	  you	  learn	  about	  
students'	  skills	  and	  knowledge?	  
◦  Beginning-‐of-‐the-‐year	  assessments?	  
◦  Records	  from	  previous	  teachers?	  
◦  Interviews	  with	  the	  students?	  
	  

}  How	  do	  you	  learn	  about	  individual	  students'	  
interests?	  

	  

}  How	  do	  you	  learn	  about	  the	  cultural	  backgrounds	  of	  
your	  students?	  
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}  Describe	  the	  students	  in	  your	  classroom,	  including	  the	  
students	  with	  special	  needs.	  

}  How	  does	  this	  lesson	  fit	  in	  the	  sequence	  of	  learning	  for	  
this	  group	  of	  students?	  

}  How	  will	  you	  engage	  students	  in	  this	  lesson?	  

}  How	  will	  you	  differen<ate	  instruc<on	  to	  meet	  different	  
students'	  needs?	  

}  Will	  students	  be	  grouped?	  If	  so,	  how	  and	  why?	  
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When	  observing	  a	  lesson	  in	  your	  classroom,	  your	  principal	  or	  
another	  evaluator/observer	  may	  look	  for	  the	  following:	  
	  
}  Whether	  you	  have	  planned	  appropriately	  so	  that	  individual	  
student	  needs	  are	  met	  (In	  other	  words,	  are	  your	  students	  
appropriately	  challenged?)	  	  

}  Evidence	  that	  you	  are	  using	  effec<ve	  strategies	  to	  meet	  the	  
needs	  of	  English	  language	  learners	  

}  The	  degree	  to	  which	  struggling	  students	  and	  also	  high	  
achievers	  are	  engaged	  in	  the	  lesson	  

}  How	  well	  the	  student	  groups	  you	  designed	  work	  and	  
whether	  they	  are	  mutually	  suppor<ve	  

}  How	  you	  integrate	  cultural	  knowledge	  of	  the	  students	  and/
or	  knowledge	  of	  students'	  interests/needs	  
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}  After reviewing the Performance Levels for 
Domain 1b: Demonstrating Knowledge of  
Students, explain some methods that you use 
to know your students as individuals and in 
relation to their academic performance? 
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